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WHOLE SCHOOL SEND POLICY 
 

This Policy draws on legislation from the Children and Families Act 2014, the Equalities Act 
2010 and the Special Educational Needs and Disability Regulations for 2014. It is written with 
guidance from the SEN Code of Practice from January 2015. This policy should be read with 
particular reference to our Equality and Accessibility Policies and also with reference to our 
Teaching and Learning Policy. 
 

It is our school aim to inspire aspirational learners and in order to fulfil this and allow them to develop 

their full potential, we must be cognizant of pupils’ individual needs. JAGS is an academically selective 

school to which entry is achieved through a competitive process at all ages including written 

examinations at 7+, 11+ and 16+. There will, however, always be within the school a number of pupils 

with identified special educational needs and/or disabilities (SEND).  Currently at JAGS we have a 

number of pupils with SEND such as dyslexia, dyspraxia, Autism, ADHD, hearing disability, limited sight, 

speech and language and social and emotional development issues. We will work together in 

partnership with staff, parents and pupils, to consolidate and contextualise learning, supporting our 

learners to feel proud of their achievements and successes. We work together to provide support to 

pupils and prepare individual focused plans (IFPs), as appropriate. 

 
James Allen’s Junior School (Reception to Year 6) 

The SENDCo (Special Educational Needs and Disability Co-ordinator) works closely with Junior School 

staff to identify pupils with SEND at the earliest opportunity and to provide appropriate support for 

them. The Junior School employs specialist Learning Support teachers and pupils from Years 1-6 may 

be withdrawn from lessons for individual or small group teaching, or be supported by a Learning 

Support teacher, within the classroom.  The Junior School has developed detailed guidance for all staff 

on supporting pupils with SEND, as appropriate.  Reference should be made to the Junior School Policy 

Statement and SEND Guidance. 

 
JAGS Senior School (Years 7-13) 

In the Senior School, our qualified SENDCo from the Preparatory School continues to monitor and 

oversee pupils through the transition from Year 6 to 7, and continues to see them up to Year 9. The 

SENDCo for Years 9 to 13 will then help pupils during public examination preparation and any Access 

Arrangements.
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Help, guidance and support for any underlying issues is provided in one to one or small group sessions and these 

may be timetabled study skills sessions, lunchtime, at form time, before school, or after school. Pupils in Year 9 

may be given the option to continue with one modern foreign language rather than two, and this provides time 

to concentrate on areas of difference, and to provide sessions for study skills within a small group setting. 
 

Individual Focused Plans ensure that all subject teachers endeavour to cater for individuals being taught 

alongside their peers, by adopting appropriate classroom strategies. 
 

The SENDCos meet each week to discuss pupil support. SENDCos maintain an up to date register of pupils 

identified as having SEND, liaising with them and their parents and advising other teaching staff on any 

appropriate classroom strategies that should be adopted. 
 

Some pupils with dyslexia, slow writing speed, or who present with illegible handwriting, use laptops for their 

classwork and the school provides printing and other relevant facilities. They may also qualify for the use of 

laptops in public examinations if this is their normal way of working. Those that meet the JCQ criteria (having 

been identified with a standardised score in a measure of speed of 84 or lower in one area and another 

standardised score of 89 or below in a separate area by a specialist assessor or an educational psychologist) are 

provided with 25% extra time in public examinations, and in some internal school examinations, after a period 

of review by the SENDCo and Head of Year to ensure that this is the necessary access arrangement, should rest 

breaks be deemed insufficient to meet their needs. Extra time is also made available for candidates sitting a 

JAGS entrance examination. Rest breaks may be made available as an examination concession, if there is 

suitable evidence for their requirement, at the discretion of the SENDCo. 
 

The Deputy Head, Pastoral, Heads of Year, Counsellors, School Nurses, Chaplain, Therapists and SENDCos are 

available to support students with Social and Emotional Wellbeing and Mental Health issues, as well as health 

problems and physical disabilities. The SENDCo meets regularly with the Pastoral support team to coordinate 

support. 
 

Our Disability Policy & Accessibility Plan explains how we endeavour to accommodate pupils with physical 

disabilities at the school. 
 

We aim to work in partnership with pupils, parents and staff to ensure that those with SEND 

can fulfil their potential and play a full part in the life of the school. 

 
SEND - Our Aims: 

It is important that JAGS maintains an environment in which every member of the school can achieve success 

and self-fulfilment by adopting a whole school approach to support their development. 
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SEND Objectives: 

• For all pupils to achieve full and equal access to the curriculum. 

• To encourage all members of staff and pupils to develop an awareness of and respect for individual 
differences and alternative ways of learning. 

• To provide advice and guidance to teaching staff. 

• To emphasise the importance of pupil voice. 

• To maintain close liaison and partnership with parents. 

• To provide an environment in which all pupils are supported to reach their potential. 

• To monitor pupil progress. 

• To continually monitor the provision of appropriate resources. 

• To maintain close links with parents on the academic and pastoral progress of pupils. 

• To provide continuing professional development to develop SEND pedagogy and skills to meet the needs 
of our pupils. 

 

Identifying Special Educational Needs 

The Code of Practice (January 2015) explains that a child or young person has SEND if they have a learning 

difficulty or disability which calls for special educational provision to be made for them. 
 

This is due to a student experiencing significantly greater difficulty in learning than the majority of their peers or 

has a disability which prevents or hinders them from making use of facilities of a kind generally provided for 

others. 

 
Identification 

Children are identified as having SEND in a variety of ways including: 
 

• Concerns raised by parents/carers, teaching staff, or previous schools 

• Pupil data of progress and attainment 

• LUCID screening data highlights processing issue 

• There is a change in the child’s behaviour or poor self-esteem which impacts on their learning 

• Liaison with external professional(s) 

• A medical diagnosis 

 
The four broad areas of SEND are as detailed below: 

• Communication and Interaction 

This can mean that a pupil has a speech, language and communication need (SLCN), i.e. they have difficulty in 

making themselves understood or in understanding the meaning of some of what they hear or read.   This may 

result in difficulty with participating in conversations. Some children may have an Autism Spectrum Disorder 

(ASD) which could result in difficulties related to making sense of the world, imagination, distraction or distress 

from certain events, change in routines, co-ordination or motor (physical movement) functions. 

 
• Cognition and Learning 

Children with learning needs will learn at a slower pace than other children and may have difficulty developing 

literacy or numeracy skills or in understanding new concepts.  Learning needs may be in addition to or as a 



Page 4 of 12 

Reviewed: October 2021 
Next review date: October 2023 

 

result of other special educational needs.  Children with a specific learning difficulty (SpLD) will have difficulties 

related to one or more of the following; dyslexia, dyscalculia, dyspraxia and dysgraphia. There are other areas of 

a learning difference which will affect cognition. 

 

• Social, Emotional and Mental Health Difficulties 

Difficulties with emotional and social development may result in immature social skills and the inability to make 

or sustain relationships.  Certain accompanying behaviours can also be observed, such as becoming withdrawn 

or isolated or challenging, disruptive or disturbing behaviour. Unusual mood, conduct (behaviour) and medically 

unexplained physical symptoms can be indicators of a mental health need.  Some children may have a diagnosis 

of a recognised disorder. 

 
• Sensory and /or Physical Needs 

Many children can have their sensory and/or physical needs met through adaptations to the curriculum, 

teaching activities or physical environment under the guidance of the Equality Act 2010.   Some children will 

require special educational provision; this is identified as a SEN under the guidance of the SEND Code of Practice 

(2014). These areas of SEND offer an overview of the range of needs and in many cases, pupils do have needs 

that cover more than one of these areas. The purpose of identification within the broad areas is to help in the 

decision behind the support for the individual and ensure this takes into consideration the needs of the whole 

child as well as their special educational needs. This allows for the most appropriate intervention to support the 

individual pupil. 
 

At JAGS, identification is a thorough process, involving the views of the teachers, parents, carers, SENDCo, 

Learning Support teachers and, in some cases and as appropriate, external specialists. This ensures that all areas 

are considered to determine if the child has special educational needs, or whether the impact on progress and 

attainment is as a result of other factors. This is supplemented by the LUCID screening process, that is 

conducted in Year 7 and in Year 9, in order to ascertain if any pupil has an underlying processing difficulty. The 

CAT assessment is conducted with all Prep School pupils in the Autumn term to identify any pupils with 

potential SEND needs. 

 
A Graduated Approach to SEND Support 

At JAGS and the Junior School, we believe it is fundamental that all pupils feel equipped to achieve the academic 

and social goals to which they aspire.  The steps to achieving this, including the graduated approach to SEND 

support, is described below. This approach is illustrated diagrammatically, in Appendix 2. 
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Quality First Teaching 

All pupils within school receive first quality teaching within the classroom under the responsibility of the class or 

subject teacher. The teacher is directly responsible for the progress and development of the pupils within their 

class and will adapt teaching strategies and approaches such as differentiation, to ensure this for the pupils. This 

is the solid foundation for high quality teaching of all pupil’s, and is regularly reviewed and updated to ensure 

that teachers’ understanding of strategies allows identification and support for their pupils. Staff are informed 

of SEND matters through CPD training and regular communications, throughout the academic year. Staff have 

the option of attending additional SEND courses and related training that is made available. 

 
SEND Support 

If students are identified as having special educational needs, parents will be formally advised of this, and the 

pupils will be placed on the school’s SEND register. In addition, the class teacher, the SENDCo and Learning 

Support teachers will create a one- page Pupil Profile, informed with involvement of the student and their 

parents. 
 

The Pupil Profile details strategies for the pupil’s learning, the desired short-term outcomes, and the provision 

that will support the child in achieving targets. This is part of the Assess– Plan – Do- Review approach suggested 

in the Code of Practice (2014). All stages of the process are conducted through discussion with parents and the 

pupils. This ongoing cycle enables provision to be refined and revised as the understanding of the needs of the 

pupil grows. This cycle enables the identification of those interventions which are the most effective in 

supporting the pupil to achieve good progress and outcomes. 

 
Criteria for exiting the SEND register 

The SEND register will change and responds to the needs of students. If a pupil has made good progress and no 

longer has needs significantly different to those of their peers, then they may be removed from the SEND 

Register. Before this happens, the SENDCo will speak with parents to analyse successes and discuss the overall 

progress that the pupil has made. With agreement between the parents, pupil and teacher, the pupil may be 

removed from the SEND register. The child’s progress will continue to be monitored and tracked closely by the 

class teacher, Learning Support teachers and SENDCo.  It is expected that movement from the register will take 

place, and that is an indicator of the success of the support and intervention put in place. 

 
Supporting pupils and families. Working in partnerships with parents 

 

JAGS believes that a close working relationship with parents is vital in order to ensure that: 
 

• early and accurate identification and assessment of SEND leading to appropriate intervention and 
provision. 

• continuing social and academic progress of children with SEND.  

• personal and academic targets are set and met effectively. 
 

If an assessment or referral indicates that a pupil has additional learning needs, the parents and the pupil will 

always be consulted with regard to future provision. Parents are invited to attend meetings regarding their child 

and are kept up to date and consulted on any points of action drawn up regarding provision for their child. 
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Access Arrangements 

In order to award 25% extra time JAGS must assess the needs of each pupil based on one of the following: 
 

• Statement of Special Educational Needs relating to secondary education, or an Education, Health and 
Care Plan, which confirms the candidate’s disability. 

• Assessment (Section C of Form 8) carried out no earlier than the start of Year 9 by a JAGS approved 
assessor that confirms a learning difficulty relating to secondary education. 

 

Use of laptops in examinations is in accordance with JCQ guidelines. Guidance is published in the staff handbook 

and a copy is available on request. 

 

Substantial impairment 

To ensure that an individual is not given unfair advantage, the assessor’s report (Section C of Form 8) must 

confirm that the pupil has: 
 

at least one below average standardised score of 84 or less AND a further below average standardised score of 

89 or less, which relates to an appropriately qualified assessment of one of: 
 

• speed of reading 

• speed of reading comprehension 

• speed of writing 

• cognitive processing measures which have a substantial and long-term adverse effect on speed of 
working, e.g. Working Memory or Processing Speed 

 

Supervised rest breaks are explored prior to the sanctioning of extra time through a combination of rest break 
practice and discussions with the pupil, their teachers and Head of Year to establish if they are sufficient. If the 
SENDCo and Head of Year decide that rest breaks are insufficient, extra time will be sanctioned, provided there is 
supporting evidence meeting the JCQ criteria. 
 
Exceptional circumstances 

In exceptional circumstances 25% extra time may be awarded to a candidate where an assessment confirms 

that the candidate has at least two low average standardised scores (85-89) relating to speed of processing or 

working. 
 

The school is required to provide evidence from subject teachers to substantiate all examination concessions. 

 

Policy Evaluation 

This policy is regularly monitored by the SENDCos and evaluated by the JAGS Executive Team. 
 
This policy should be read in conjunction with KCSIE (2021) and the following school policies’ - Admissions Policy, 
Curriculum Policy, Equal Opportunities Policy and Whole School Online Safety Policy. 
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Appendices 

Appendix 1: Provision Map 
 
Appendix 2: Framework of Graduated Approach 
 
Appendix 3: Guidance on the use of laptops in examinations 
 

 

Appendix 1 

 
DYSLEXIA 

Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and 

spelling. 
 

• Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal 
processing speed. 

• Dyslexia occurs across the range of intellectual abilities. 

• It is best thought of as a continuum, not a distinct category, and there are no clear cut- off points. 

• Co-occurring difficulties may be seen in aspects of language, motor co-ordination, mental calculation, 
concentration and personal organisation, but these are not, by themselves, markers of dyslexia. 

 

A good indication of the severity and persistence of dyslexic difficulties can be gained by examining how the 

individual responds or has responded to well- founded intervention. 

 

DYSGRAPHIA 
 

Dysgraphia is a specific learning disability that affects written expression. 
 
Dysgraphia can appear as difficulties with spelling, poor handwriting and trouble expressing thoughts in writing.  

Dysgraphia can be a language based, and/or non-language-based disorder. 
 

Writing requires a complex set of motor and information processing skills. Not only does it require the ability to 

organize and express ideas in the mind. It also requires the ability to get the muscles in the hands and fingers to 

form those ideas, letter by letter, on paper. 
 

A pupil with dysgraphia may struggle to form written sentences with correct grammar and punctuation, with 

common problems including omitting words, words ordered incorrectly, incorrect verb and pronoun usage and 

word ending errors. People with dysgraphia may speak more easily and fluently than they write. 

 
DYSPRAXIA 

Dyspraxia, a form of developmental coordination disorder (DCD) is a common disorder affecting fine and/or 

gross motor coordination in children and adults. 
 

Individuals may vary in how their difficulties present: these may change over time depending on environmental 

demands and life experiences. 
 

An individual’s coordination difficulties may affect participation and functioning of everyday life skills. 
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DYSCALCULIA 

Dyscalculia is a specific learning disorder that is characterised by impairments in learning basic arithmetic facts, 

processing numerical magnitude and performing accurate and fluent calculations. These difficulties must be 

quantifiably below what is expected for an individual’s chronological age and must not be caused by poor 

educational or daily activities or by intellectual impairments. 

 
AUDITORY PROCESSING DISORDER 

Auditory processing disorder (APD) is a hearing or listening problem caused by the brain not processing sounds in 

the normal way. 
 
It can affect the ability to: 
 

• pinpoint where a sound is coming from 

• tell which sound comes before another 

• distinguish similar sounds from one another – such as "seventy" and "seventeen" 

• understand speech – particularly if there's background noise, more than one person speaking, the person 
is speaking quickly, or the sound quality is poor 

• remember verbal instructions 
 
Their reading and spelling may also be affected. 
 

WORKING MEMORY 

Working Memory is the thinking skill that focuses on memory-in-action: the ability to remember and use 

relevant information while in the middle of an activity. For example, a child is using their Working Memory as 

they recall the steps of a recipe while cooking a favourite meal or when performing a multi- step calculation in 

Mathematics. 

 
PROCESSING SPEED 

Processing speed is the pace at which you take in information, make sense of it and begin to respond. This 

information can be visual, such as letters and numbers. It can also be auditory, such as spoken language. 
 

It may take pupils who struggle with processing speed a lot longer than other to perform tasks, both school-

related and in daily life. 
 

For example, when a child with slow processing speed sees the letters that make up the word “house,” she may 

not immediately know what they say. She has to figure out what strategy to use to understand the meaning of 

the group of letters in front of her. It’s not that she can’t read. It’s just that a process that’s quick and automatic 

for other children her age takes longer and requires more effort for her. 

 
AUTISM ASD 

Children and young people on the autism spectrum have difficulties with social communication, social 

imagination and social interaction and often have associated routines and a resistance to changes. 
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Children with ASD may also lack awareness of and interest in other children.  They’ll often either gravitate to 

older or younger children, rather than interacting with children of the same age. They tend to be more content 

in their own company. 
 

They may find it hard to understand other people's emotions and feelings. 
 

 

ATTENTION DEFICIT HYPERACTIVITY DISORDER ADHD 

ADHD is a chronic condition marked by   persistent   inattention, hyperactivity, and sometimes impulsivity. 

ADHD begins in childhood and often lasts into adulthood. 
 

Children with ADHD often have trouble functioning at home and in school and can have difficulty making and 

keeping friends. If left untreated, ADHD may interfere with school and work, as well as with social and 

emotional development. 

 

Appendix 2 

 
The Graduated Approach 
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Appendix 3 

 
Guidance on use of laptops in examinations 

For use of laptops in public examinations, JCQ stipulate that it must ‘reflect the candidate’s normal 

way of working within the centre and be appropriate to the candidate’s needs’. 
 

Pupils at JAGS will be considered to use word processing as their normal way of working only if it has 

been agreed that they may do so for notetaking, homework and for internal tests and examinations in 

the year leading up to the external examinations. 
 

When is use of a Word processor appropriate? 

A word processor may be deemed appropriate in the following circumstances: 
 
The student has a specific relevant SEND which necessitates the use of a word processor. 

The student has a medical condition which affects their writing (e.g. broken arm, arthritis) 

The following circumstances may be allowed after the relevant SENDCo has monitored and assessed 

them. The student: 
 

• has a noticeably slow handwriting speed 

• has illegible handwriting 

• noticeably struggles to process and order their thoughts 
 
Circumstances where a request to use a word processor will not be accepted: 

The pupil decides on a whim that she would prefer to produce typed answers in an examination and 

there is no history of use of ICT as a normal way of working. 
 

The student uses ICT at home for unrelated work and requests to type in an examination. 
 
Students fail to maintain their personal devices which then prevents them using ICT as their regular 

and normal way of working. 
 

Normal way of working 

To be eligible for use of a laptop, pupils must demonstrate it is their normal way of working. Therefore, 
in each subject for which use of a word processor in examinations, pupils should: 

• Use their personal laptop within the classroom to take appropriate notes and write longer 
answers. Regularly complete classwork and homework on their laptops with the spelling and 
grammar check disabled. 
 

• Have used a laptop, provided by JAGS, with the spelling and grammar check disabled, for 
coursework, internal and mock examinations during the year preceding a public examination. 
 

• Can type effectively and demonstrate that the use of a word processor does not have an 
adverse effect upon the quality, coherence and accuracy of their written answers. 
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• Students may use a mixture of typing for longer answers and handwriting shorter responses 
within the same examination paper. 

 

Procedure 

1. All requests for use of a word processor should be addressed to the SENDCO for that Section. 
 

2. The SENDCO will liaise with teaching staff to build a picture of the student’s needs. 
 

3. The SENDCO will decide based on the submitted evidence:  

• Either the student will be put on a temporary trial period (typically half a term) 

• Or the student will be told that a word processor is not an appropriate way of working 
for them. 

 
4. The SENDCO will meet with the student near the end of their trial period to discuss the 

usefulness of the arrangement. Staff will be asked if they are satisfied that the student can 
type with good enough accuracy that the use of a word processor does not have an adverse 
effect upon the quality, coherence and accuracy of their written answers. 

 

5. If the access arrangement has helped, parents and the Examinations department will be 
informed. The student will be added to the SEND list and staff will be informed. 

 

6. Before the external examinations, teaching staff in affected subjects will be asked to complete 
a form confirming that the use of a word processor is the student’s normal way of working. 
The SENDCO will then complete the necessary paperwork. 
 

7. Students and parents will be given written confirmation of the examinations in which they will 
be allowed the use of a word processor. 
 

8. The Examinations department will ensure that the IT department is aware of the number of 
laptops required for each examination session. 
 

9. Students will be briefed before the examination period upon the protocol for use of laptops 
during examinations, the format in which work should be produced and the procedures for the 
subsequent printing of work. 

 

Should the mock examinations reveal the need for a student to use a laptop in their public 

exams, the Head of Examinations and SENDCO should be informed immediately. Such cases 

should be rare and exceptional. 
 
 

General Laptop use 

Students occasionally wish to take notes or complete work using a word processor, however, that 

would not lead to automatic entitlement to use a laptop during any internal or external examinations. 

 

It is important that pupils using laptops during lesson understand this, and it would be advisable for 

them to suspend use of the laptop in the lead up to their public examinations in order that they are 

well practised in handwriting before sitting examinations. For year 11 and 13 the recommendation is 

that pupils handwrite all answers from the beginning of the mock examination period. 


